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Introduction

In January 2009, CEDAR was commissioned by the Training and Development Agency for Schools (TDA) to undertake an evaluation of the impact of the Royal Shakespeare Company’s (RSC) Learning and Performance Network (LPN) on teachers and learners. This abridged version of the report submitted to the TDA provides the evidence and findings of this study that have particular relevance to the further development of the LPN. 

The RSC LPN has operated in over 250 schools since 2006. Schools were recruited against the following selection criteria:

· Schools’ enthusiasm for partnership working. 

· A high level of socially and economically under privileged young people within the school network population.

· A geographical spread to represent the national remit of the RSC

The LPN programme has worked with a significant number of schools who have FSM eligibility, SEN without statements and BME populations in excess of double the national average. In other words the LPN has successfully recruited schools managing additional challenges in areas of disadvantage.

The LPN programme was implemented as a means of operationalising the pedagogic and artistic principles underpinning the RSC’s Stand Up For Shakespeare (SUFS) manifesto, which was later published on-line in April 2008. The SUFS manifesto challenged the status quo of Shakespeare teaching, performing and learning in schools at all ages and stages. It identified an active approach based on the RSC rehearsal room experience and had three key tenets associated with it which encouraged teachers to:  use drama techniques to explore Shakespeare’s texts; ensure that pupils saw live performances of the plays and that Shakespeare’ stories and plays were introduced during primary schooling. The LPN provided the means for the RSC Education Department to develop and embed this best practice in a wide range of schools many of which faced challenging circumstances or which were unlikely to access the RSC’s resources by other means. 

The LPN offered selected hub schools and their cluster of local schools an intensive period of continuing professional development (CPD) over a three year period. The CPD consisted of five days of training, performances and work with RSC artists and education practitioners for an English and Drama teacher from each hub school. This training also offered teachers involved M level accreditation through a Post Graduate Certificate in Teaching Shakespeare (60 CATS) delivered in partnership with the Institute of Education at the University of Warwick. In addition, each cluster was offered a programme of bespoke INSET courses throughout the three year partnership period. 

The report is in four sections as follows: 

1.
The context for the study: This section provides a more detailed account of the development of the SUFS manifesto, the RSC LPN, and the Post Graduate Certificate in Teaching Shakespeare and identifies key characteristics of each and where appropriate bench marks the characteristics against research into best practice in CPD and effective teaching and learning strategies

2.
The findings from surveys of lead teachers and cluster school teachers: This section summarises the responses to two postal surveys issued to Post Graduate Certificate teachers in hub schools from the 06 and 07 cohorts and to cluster school teachers. The surveys were designed to assess the impact of the LPN programme on teachers and learners against key performance indicators agreed at the outset of the programme and to assess the effectiveness of cluster working. 

3.
Meta-analysis of action research projects undertaken for PG Certificate in Teaching Shakespeare: This section is the meta-analysis of the 27 action research projects submitted for the award of the Post Graduate Certificate by 06 and 07 English teachers. Teachers were required to research and report on the impact of the RSC rehearsal room approach on their own practice and outcomes for pupils.

4.
The LPN cluster model of CPD delivery: This section synthesises evidence from five cluster case studies based on observation and interviews with a wide range of early and mid career as well as senior teachers and presents findings against key themes relevant to assessing the effectiveness of the cluster model of CPD. 

Summary
1
The RSC’s LPN offers an important model of how a third sector organisation can work with higher education institutions (HEIs) and clusters of schools in partnership on key areas of school improvement. In this case the HEI was the University of Warwick through its partnership with the RSC in the CAPITAL centre for creativity and performance in teaching and learning. It is unique in the sense that no other cultural organisation has introduced such an ambitious, substantial, long term programme of continuing professional development (CPD) providing sustained support, accreditation of CPD learning and significant involvement of a wide range of artists, practitioners and academics to support schools in improving the quality of teaching and learning. 

The accredited and in-depth training that the English and Drama Co-ordinators undertake, leading to the award of a Postgraduate Certificate in the Teaching of Shakespeare, prepares them to work as mentors/coaches and instructional leaders in their own departments, school and clusters so that the introduction of the active approach in each hub and cluster is supported by local expertise and modelling of best practice. 

The hub and cluster structure allows for the wider dissemination of the RSC approach and encourages dialogue and the building of communities of practice which are further strengthened by the Regional Festivals. Each hub school worked with up to eight partner schools and two Lead Teachers from the hub school took the PG Certificate in Teaching Shakespeare.

2
Evidence for the study was collected from various sources which included: 

· relevant policy documents and other evidence of effective CPD

· surveys of lead teachers who successfully completed the PG Certificate and other teachers based in hub and cluster schools who did not benefit from the full range of RSC and Warwick interventions

· meta-analysis of 27 small scale action research projects investigating the impact of RSC approach on outcomes for pupils, submitted for the PG Certificate

· five cluster case studies involving interviews and field notes

3
The LPN programme engaged schools in a three year programme of negotiated and sustainable CPD and was a significant departure from previous RSC CPD work which was primarily through one day workshops in schools and at Stratford. The RSC recognised that whole school change in approaches to teaching and learning required sustained and multiple interventions from the RSC as well as support over time from the senior managers of schools. 

4
The LPN programme has reached over 250 schools in the period 2006-2010. A significant minority of these schools have twice the national average of eligible students having free school meals, pupils with special educational needs without statements and pupils from an ethnic minority group.

5
Headline findings from the surveys of teachers in section 2 include: 

· 95% of Lead Teachers agreed or strongly agreed that the partnership between the RSC/University of Warwick positively affected the success of their engagement with the LPN

· 100% of Lead Teachers and 92% of Cluster Schools agreed or strongly agreed that working in clusters was an effective way of improving the quality of teaching and learning across schools in a local area 

· 43% of the Lead Teachers either gained promotion or moved into new positions of responsibility

· 97% of Lead Teachers successfully completed the Post Graduate Certificate.

6
Other positive findings from the study include:
6.1
The programme demonstrates a new model for sustained and sustainable accredited CPD for schools. This model combines the expertise, passion and experience of a third sector partner, in this case the RSC, working with an HEI in partnership with teachers and schools who are motivated and inspired to commit time and energy to the programme. The RSC brand and reputation has been key to the success of the programme. 

6.2
There has also been close consultation between the third sector partner and policy makers which has successfully ensured that there is congruence between the programme and other national initiatives and that the programme would have a wider support base. 

6.3
This third sector partnership model could be adapted by other cultural organisations who have a strong appeal and relevance to teachers, but also by third sector partners in the sciences, enterprise and other areas of successful expertise that can be transferred into classroom practices. 

6.4
The focus on developing the quality of instruction in order to improve the quality of outcomes for pupils has been very effective in embedding the key pedagogic skills and performance indicators required for an active rehearsal room based model of teaching, performing and learning Shakespeare. 

6.5
The wide angle focus on improving the quality of teaching and learning more generally has been successfully achieved through the initial focus on Shakespeare. Teachers and school report a ‘Trojan horse’ effect where instructional skills and techniques introduced in the context of Shakespeare studies have been transferred and applied in other areas of the curriculum to great effect. 

6.6
The hub and cluster structure of the programme has been very effective as a means of reaching over 250 schools across England and the evidence suggests that the effects on teachers in cluster schools, as well as lead teachers who have benefitted from the full programme, has been significant.

6.7
Teachers have welcomed the emphasis on practice, modelling classroom approaches, active INSET, working with pupils as well as teachers and providing classroom resources. Teachers also identify these features as being key to the success of the programme.

6.8
Teachers report that the programme has been of value to pupils of all ages at all stages and across a very wide range of abilities including children with SEN and who are gifted and talented (G and T). 

6.9
The effects of the programme have been wide ranging. In addition to improving the quality of teaching and learning in English and Drama, teachers also report benefits associated with the Every Child Matters Agenda and the life long and life wide aims of cultural learning. Benefits have also included increases in teacher confidence and the quality of professional dialogue within and across schools. 

6.10
The LPN has been successful in developing local ‘communities of practice’. The combination of well trained lead teachers working alongside RSC practitioners as ‘coaches’ in the local cluster and championing the programme amongst colleagues has effectively improved classroom practice and developed closer links of understanding and common purpose which will assist transition and models of progression from Year One upwards 

6.11
The regional performance festivals proved to be a powerful means of bringing schools together with a common challenge and purpose which has had wide ranging effects on pupil and teacher self-esteem, community relations and local pride in the achievements of children and young people. It has also gone some way towards providing children and young people with their entitlement to high quality cultural activity beyond the classroom. 

6.12
The accredited M level programme has successfully developed teachers’ key skills of enquiry and critical reflection and focussed attention on evidence led planning in response to pupils’ needs. The action research has also given teachers’ a stronger voice and sense of ownership and pride in their own professional development. 

6.13
The RSC has benefitted from this unprecedented level of systematic contact with schools and teachers in terms of developing their own practice and understanding of how best to intervene in ensuring that all young people might realise their life long and life wide entitlement to the pleasures of Shakespeare. 

7
Summary of key evidence supporting the claim that the LPN programme has successfully achieved its aims

There are very strong indicators that the LPN programme has been very effective in securing its aims to improve the quality of teaching and learning Shakespeare in the 250+ schools it has worked with and continues to work with. In addition there have been other wider but equally significant outcomes from the programme that have impacted on:  the self-esteem and confidence of both teachers and learners; generic improvements in the quality of teaching and learning; the development of local communities of practice; the quality of cultural and community living and learning; awareness of the power of drama and performance as school improvement strategies. 
Table 2.9 in Section 2 of this report provides mean scores for both Lead and Cluster teachers in response to the impact of the LPN/PG Cert programme on levels of teacher confidence to apply the RSC rehearsal room approach in their own practice. Teachers were asked to rate their level of confidence on a 1-5 scale where 5 means very confident and 1 means lacking confidence. There are statistically highly significant differences in mean before and after scores (p < .0005) for every item indicating very significant positive changes in perceptions  and therefore is a very strong validity indicator of the programme’s impact on teacher confidence in key areas of practice and subject knowledge. 

Table 2.9 
Lead Teacher and Cluster Teacher perceptions of the extent to which the programme has increased levels of teaching confidence (mean scores)
	
	Lead Teachers

 Before            Now
	Cluster Teachers

Before         Now

	Teach drama or use drama techniques
	3.58
	4.84
	3.00
	4.41

	Engage pupils with Shakespeare’s language
	2.63
	4.74
	2.55
	4.39

	Teach other English content and skills in innovative and creative ways
	3.28
	4.72
	3.29
	4.29

	Set the pace and challenge of learning across the ability and age range
	3.68
	4.68
	3.56
	4.18

	Manage pupil behaviour and relationships in drama lessons 
	3.63
	4.58
	3.60
	4.27

	Be confident about leading your cluster
	3.11
	4.32
	N/A
	N/A

	Use advanced teaching skills in questioning, group work and developing personal, learning and thinking skills
	3.42
	4.42
	3.16
	4.06

	Rehearse, direct and perform Shakespeare
	2.42
	4.26
	2.33
	4.21


   p < .0005 in all cases

In 2006 the RSC and the University of Warwick identified a set of performance indicators for assessing the impact of the programme on each cohort with the expectation that if the programme had achieved its aims, these indicators would have become embedded in departmental or school policies and classroom practice. 

Tables 2.10 and 2.11 in Section 2 provide mean scores teacher ratings of the extent to which these active approaches had become an ‘organic and integral’ part of the English/Literacy and Drama offer to pupils. Again, there are statistically highly significant positive changes in respondents’ views. The before and after differences  for these data are all very highly significant at p < .0005 for both samples and therefore provide a very strong validity indicator of the programme’s impact  on classroom practice.  

Table 2.10 
Lead and Cluster Teacher ratings of the increases in the frequency of Performance Indicators for English/Literacy in the LPN (mean scores)
	
	Lead Teacher

Before          Now
	Cluster Teacher   

Before        Now

	Drama and other active approaches are applied to other work in English beyond Shakespeare
	2.50
	3.78
	2.06
	3.78

	All students experience speaking aloud Shakespeare’s words through different characters and in different situations
	1.89
	3.56
	2.31
	3.83

	Students have positive attitudes towards studying Shakespeare in English
	2.17
	3.50
	2.25
	3.80

	Students are encouraged to make their own informed interpretive choices
	2.26
	3.53
	2.59
	3.64

	Students can relate the experiences of Shakespeare’s characters to modern events and personal experience
	2.32
	3.63
	2.27
	3.52

	Furniture is moved in classrooms to facilitate active approaches
	2.53
	3.59
	2.91
	3.52

	Students understand that any performance of Shakespeare is based in interpretive choices
	2.00
	3.53
	2.13
	3.54


   p  < .0005 in all cases

Table 2.11 
Lead Teacher and Cluster Teacher ratings of the increases in the frequency of Performance Indicators for Drama in the LPN (mean scores)

	
	Before
	Now

	A range of Shakespeare’s texts are introduced in drama lessons
	1.88
	3.56

	Students are given the skills and opportunities to make their own interpretive choices when rehearsing scenes from Shakespeare
	2.31
	3.44

	Students develop their skill and understanding of speaking verse and Shakespeare’s language in drama classes
	1.88
	3.38

	Students see professional live productions including Shakespeare performances
	2.47
	3.18

	Shakespeare plays are being introduced into drama schemes of work from year 7
	2.00
	3.08

	Students have the opportunity to take part in a school production of a Shakespeare play during their time in secondary school
	2.15
	3.00


p  < .0005 in all cases
Note:   A full copy of the report along with detailed information on LPN schools, sample case studies and copies of surveys can be requested from education@rsc.org.uk .
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